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ABSTRACT ' - '
. During 1983 84 in the final year of a 3-year funding

cycle, the Native American Educatlon Program prov1ded after-school )
and summer session- instruction and supportive services to
-gapproximately 500 Native American grade K-12 students scattéred
. throughout New York City. The program was administered by the Néw

York City Public Schools' Office of Bilingual Education and funded by
Title IV of the Indian Education Act. Curriculum development

continued, with’ emph351s on career orientation and alternatives
available to Native American students. The program’s instructional oo
component included a l0-session mini-course on Native history,

culture, and crafts An each of the city's boroughs; 31 presentdtions :
to Native American children in classes in their own schools

throughout the city; trips to Native American cultural evénts: . ‘
1nd1v1duallzed assistance with research projects on-Native American .
subjec55° a tutoring program for read:ng and elementary mathematics;

and a 6-week suimer session. Other activities focused on personal,

academic, .and vocational guidance support services; staff . ’ .
development; and parent and community involvement. Recommendations

included: finding more accessible quarters or concentrat1ng on

reaching students in their homes, schools, and communities; improving
coord1nat1on w1th.gﬁher Indian organizations to identify students and

increase program , participation; prioritizing objectives; and

expanding sate114te classes held throughout the city. (NEC) -~

»

-~

*
-

»
s -
Akkkkkhhkhkhhhhhdhdrhhdhhhhhhh bk hk kb khh kkkhh Ak hhhhhhhhhhk kdkhdhdkddddkhkkx

* Reproductions supplied by EDRS are the best that can be made - *

* from the original ‘document. *
******************&****ﬁ?**********************************************
.

-~ . -




" 1983-198¢ -

“pERMISSION TO BEPRODUGE THIS
MATERIAL HAS BEEN GRANTED BY

.

-

TO THE EDUCATIONAL RESOURCES |

INFORMATION CENTER (ERIC)."

P

.

i3

SN, -
| NATIVE AMER\I}CAN EDUCATION PROGRAM

OEA
Hvalue

U.8. DEPARTMENT OF EDUCATION:
NATIONAL INSTITUTE OF EDUCAZION
EDUCATIONAL RESOURCES INFORMATION
CANTER (ERICH

1 Thisadocument has been roptoduced 88

regeved from the person of ofganization
iginating 1t . .
X/Minor changes have bren made 10 improve

reproduction quality

e et
& Points of view or opimons stated in this docu-
. mantdo noenecessanty repcefgpt otficsat NIE
" position ot policy.

Report



™ . 0.E.A. Evaluation Section Report

Robert Tobias, Administrator of Evaluation
Judith Stern Torres, Senior Manager

Grant Number: N008200502

“

NATIVE AMERICAN EDUCATION PROGRAM Project Director: '

Wanda Hunter
1%?3-1984
g\ > ' .
: Prepared by the .
0.E.A. Biling:ZS Education Evaluation Unit '
,l
Armaitdo Cotayo, Manager

Jose J. Villegas, Evaluation/Planning Specialist
Gines Serrdn, Evaluation Consultant

</ New York City Public Schools
Office of Educational Assessment
Richard Guttenberg, Director -

Q ' . ‘ | 3




-

A SUMMARY OF THE REPORT

This program, in its final year of a three-year funding cycle, pro-
vided after-school and summer-session instruction and supportive services
1o approximately 500 Native American students who attended public.
schools .in New York City from kindergarten through twelfth grade.

Several special problems were encountered by the program. Its location
was distant from where most of the target population lived and from
other facilities which they might use. The identification of potential
participants was a difficult .and £ime-consuming task, as the Native
American Education Program (N.A.E.P.) served a population scattered
throughout thé five boroughs and not located in identifiable communities.
Additional obstacles arose due to the fact that once identified, some
students could not meet federal requ1rements for’ reeogn1t1on as Nat1ve
Americans. -

The N.A.E{P. staff has attempted to base each year's act1v1ty plan
on the actual needs expressed by part1c1pants. During 1983-84, the:
instructional component cons1sted of ten-wéek mini-courses, he]d in each
borough of the® city, cover1ng Native American history, cu]ture and
crafts. Tutoring and educational-activities,; such as trips tq Native
American cultural centers, were.offered in addition to the mini-courses.
During July and August, the N.A.E.P. presented a six-week summer program
for st\gents ages 7 to 12, which included instruction in-.Indian crafts,
singing, history, and danc1ng, and a trip to thecghiladelphia Pow Wgw.
Another important component of the N.A.E.P. was its'library/resource
center, which houses a sizable collection of books, periodicals, films,
and curriculum materials for and about Native Amer1cans, as we]] as
examples of Native American art and art1facts,

The program was administered by the New York City Public Schoo]s
Office of Bilingual Education and funded by Title IV of the Indian
Education Act for three staff positions: a project director, one junior
school/ngighborhood worker, and one senior sthool/neighborhood worker

.(librarian). Two students worked for thé learning experiefice and helped
* with the clerical work. As a result of budget cuts during 1983-84, -tHe

junior school/ neighborhood worker began working as program secretary.

- Curriculum development continued despite the lack of a curriculum

specialist, with special emphasis on career orientation and alternatives
available to Native American students. The library/resource center was
a significant asset in the area of curriculum development. Supportive
services to program participants included personal, academic, and )
vocational guidance and referrals to outside agencies. The N.A.E.P.
staff also worked closely with school personnel in an effort to foster
understanding of and sensitivity to the Special needs of Native American
students. Development activities for staff members consisted of weekly
planning meetings and a variety of activities which utilized resource
center materials. Parents of participating-students were involved
through the N.A.E.P. Parents' Committee and many of the field trips

and special activities planned by the program.
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Community involvement, also a vital pért of -the pﬁogram, was. en-
couraged through scnool presentat1ons and technical assistance to school
personnel and through the library/resource cernter, which was open to

all members of the community who wished to learn more about Native
Americans. _ . ‘

The following recommendations are aimed at improving. the overall'
effectiveness of the program: | N

-

--As recommended iA previous evaluation reports, locating new quarters
for the program should assume top pr1or1ty for program staff. If
such a move is not possible, efforts sholid continue to be made
to reach e11g1b1e students through their schools, homes , and
commun1t1es.

--Mod1fy1ng the process used to identify Native American students
in the schools.. Closer coordination with Indian organizations
might increase atudent and pdrental participation in program
activities. \

- -

--Examining program<pgeds and objectives to determine whether_ current
staffing permits pfoposed activities to be carried out. As a result

. of establishing priorities for program act1v1t1es, some of the program's

difficulties might be overcome.

--Continuing and, if funding permits, expanding the successful
satellite classes held throughout the city.

. s s (
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NATIVE AMERICAN EDUCATION PROGRAM -

-

Location: . 234 West 109th Street, Room 507
. Y New York, New York 10025

Year of Operation: ' 1983-1984, final year of a three-year

. cycle . .
Funding Source: - Title IV of the Indian Education Act
Participants: 510 Native American students,
in Kindérgarten through grade 12
Director: - * Wanda Hunter - < ' '
OVERVIEW o~

~

The Native American Education Program'(N.A.E.P.) is a yegr-round
program designed to provide after-school and summer-session instructien
and supportive services to Native American children attending New ?ork
Cit} public schools. Children in kindergarten through grgde 12 may
participate. The‘instructional compénent this year was structured as a

>

series of ten-week mini-coursés held in each borough of the city, with a’
curricuTqm covering Native American history, culture, and crafts.
Tutoring in support of the regular school curriculum was alsa offered,

as well as other educational activities, such as trips to Native American

_cultural centers. Supbortive services were pcpvfded by school/neighborhood

workers at the program site and at the homes of participants.

Another important aspect of the program is its 1ibrary/resdQ£&e
center, which houses a sizable collection oF books, periodicals, films,
and curriculum materialﬁ for and about Native Americans, as well as

examples of Native American art and artifacts.

~
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[. DEMOGRAPHIC CONTEXT

The N.A.E.P. is housed in an ol'd public school located in a Tower

- working class neighborhood on Manhattan's Upper West Side. The area is

'charag}efized'by high crime rates, and is physically deteriorated. °

Moreover, the 1pcation is distant from-the dreas in which most of the
students served live, and from other facilities which they might use.
%he program's target population of Native mneﬁican children is seattered
throughout the five boroughs of ﬁew York City,'but most aré Féported to
Tive in Brooklyn. v .

Thé program's location creates many problems for student participa-
tion. Since 1979-80, when the brogram was forced Fo move to the present
]ocatjon, the.number of parti;ipant§(has dec]ined._‘The staff's innovakive
response has been to offer satellite mini-courses thoughout the city.
While these classes have proven to be a successful means of reachinq
some students who were Jnab]é or unwil{;ng'to atfend the/center, this
strategy has not been sufficient io encourage participifion at the level
attained at the previous 1oeation,~the American Indiaa Cémmunity House.

It has a]sd nol addressed!the present inaccessibi]ity of the excellent
iibrary/resource~center which the brogram maintains.

The resource collection has been vandalized several timeé\Ef/€%ef
present 1;cation. The program space is situated on the fifth floor of a,
large building, isolated from classrooﬁs and other offices, and vulnerable
fo intruders. ‘

A related problem w;th the present location is its -unsuitability for
use on weekends or during early evening hours, due to both budgetary
constraints and safety conditions. The center must close at 5:30 p.m.

10
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Although staff members have made attempts to find a new Tocation for

+

éhe program, they have had little success. Neither the American Indian
Community House nor the New York City Office of Bilingual Education |
(0.B.E.) at the central Board of Education has been able to house the

N.A.E.P.'this year, although'O.ﬁ.E. has been-able to offer it space for

the Brooklyn mini-course sessions.
LS

’
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IT. STUDENT CHARACTERISTICS

1
< Y

DEFINITION OF THE TARGET POPULATION

According to the Indién Education Act, "Indj;n" means "any individual
who is a member of a tribe, band, or other organf}éd group of Indians or
who -is a descendant, in the first or éecond degrge, of any'such member;
or is considered by the Secre@ary of‘the Interior tb.Be an ‘Indian for ~
any.purpo;;:Nor is an Eskimo or-Aleut or other Alaska Native...." While
the N.A.E.P. s, intended to serve all Native American children in
kindergarten through grade 12 who attend public schools in New York
City, only those whose parents’ complete. an Indian Student Certification

form (see Appendix A) may participate. This form also provides information
)

—

to the staff about the child's tribe and band.

The program served Qpproximately 510 é]igib}; sgzdents in some way
during 1983-84, This number includes those w@g participated in in-
school culturail proérams, visited the center, took part in sate]]ite)
programs, or received home visits. This numbet represents a significant

percentage of the Naﬁive American children identified by the New York

City Public Schools'&thnic Survey. - . \

NEEDS ASSESSMENT

Vd

In prior years, all eligible students and their parents were asked -
to fill out a Needs Assessment Questionnaire (see Appendix B). Analysis
of over 300 questionnaires returned at that timg revealed the following

. » | ;

student'dharacteristics:
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e eighty percent did not Know any other Indian children;

e sixty-nine percent had little knowledge of their nation's
* customs, history, or present circumstances:

o forty-three percent experienced problems with absenteeism;
o seventy-six percént were .seeking coliege information;
® sixty-nine percent did not avail themselves fully of

existing remedial services even though tney might be
eligible;

e eighty-seven percent earned low scores on standardized
tests. '
Needs also became apparent in othgr, less formal ways. Letters and
questions from children to the resource librarian requesting information
about Native Americans in order to correct television and media stereo-

types have presented many needs which were tonsequently addressed.

~——

The N.A.E.P. staff, cognizant of its ]imited\iesqp[ces, and in an
attempt to maximize participation, has tried to base each yéar's activity

plan upon the actual needs expressed by participants.

SPECIAL PROBLEMS: IDENTIFYING POTENTIAL PARTICIPANTS

New York City is un{que in that students from over 55 difﬂgrent
Indian nations are scattered throughout its five boroughs. While the i
N.A.E.P. has certified 510 students as eligible Indian children, this
population 1s so scattered that few Native emérican students or their
families communicate with each other. The result of this isolation is .
Indian students® diminishing awareness of their rich cultural heritage.
The N.A.EfP. must serve this scattered population. The staff tries to

visit all schools where Native American children have been identified by

the New York City Pub]ic_Séhoo]s' Ethnic Survey. During such school
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visits, many problems with the survey data hgve surfaced; some students
idenf;fied as Native American were not able to meet official requirements
to be so defined, while others.who were indeed Native American children
- had not been identified.
This year about 50 additional NatiygﬁAmerican children were 1o;ated.

While the thoroughness of the staff's effort to identify k@fﬁve American
.children is indeed to be comm;nded, this has become a major, time-
:;nsuming task. Th{s task overextends the existing limited staff, and

expends staff time necessary to perform other functions.
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IIT.* PROGRAM DESCRIPTION

PROJECT OBJECTIVES

- For evaluation; the N.A.E.P. proposed the following objectives:

e to develop‘materiafs relating to Native American heritage and
culture to be used in the classroom;

e to provide cultural awareness workshops in locations which are
more accessible to Native American students;

e to reduce Native American student isolation and to enhance
awareness of the N.A.E.P. services;

« to prov1de referrais apprapriate to the individual needs of
Ind1an students in order to sustain them in the public school

structure of the New York City Pub11c Schools' Office of Bilingual
Educapion} The program was originally placed in that office during a.
prior funding cycle when it provided instruction in Native American
1anguages. Althoﬁgh the progpam is uhique with}n 0.B.E., N.A.E. P. staff

have act1ve1y part1c1pated in 1tsgmeet1ngs and other act1v1t1es, and

have ma1nta1ned frequent cdmmun1cat1on with that off1ce. B
The N.A.E.P. staff presently consists of three persons (one less
than last year): one project director, one junior schod1/neighborhood

worker, and one senior ‘school/neighborhood worker (librarian). Two
3 7.

-
}

system;
- e to provide on-going awareness of progrdms and activities for
Native American students and their families and interested
educatofs; - . : '
~ ) ;p/prov1de parent workshops.i )
"STAFFING AND ADMINISTRATION
The Native American Educat1on Program falls within the administrative
\ ' \ .

el
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students from the cf%y sc@gols work/ for.the learning experience and help

with clerical work. >

° <
The 1983-84 grant adard was $15,000 less than anticipated and $8,000

less than the ‘previous grant. In addition, the junior school/nefghbor-

hood worker began working as program secretany‘in June, 1984, As a

result, the N.A.E.P. staff members

had to perform mutiple functions.

Figure 1 presents the organizational structure of the Native Américan

Education Program.

Native American Education Program:

Dﬁréﬁtor, Office of Bilingual Education

-

Director of Center for Staff Development,
Support and Instructional Services

Project

Native American Education Programe

E}GURE 1

.

Organization Chart, 1983-1984

Native American
Education Program
Student/Parent
Committee

‘ B |
Director.

- -

Two School/Neighborhood
Wérkers

-

—

Supervision

 memmcecmmeem— e ———— Communication

Two Student Interns
(clerical work)
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. i . IV, INSTRUCTIONAL COMPONENT

The instructional component of the Native American Education Program
’ : : ~~

is not implemented through typical day-schqg? classroom activities.
Rather, participation in program activities is voluntary through classes
offered after schcol hours, and mini-courses offered at satellite loca-
tions in four, boroughs. During the current year, the instructiona}

component has encompassed1j:§/following activities:

e mini-courses iff Native Anerican history and culture held in
Manhattan, the Bronx, Brooklyn, and Queens; )

.

presentations to Native American children in classes

in their‘qwn schools throughout the city;
BN

trips for students to Native American cultural events and
follow-up discussions; .

) ]
individualized assistance with research projects on Native
American subjects;

R -}

A

'a'tuioring program for reading and elementary mathematics;

a six-week summer session including field trips and
instruction in traditional crafts, dances; and songs.
' t

In all cases, the staff attempts to providelinstruction which will
be most relevant to particular audiences, with special emphasis og the

natigp(s) represented in a given class. The results of a needs assessment
]

conducted by the program have served to guide instructional activities.

3

THE MINI-COURSE PROGRAM #

The mini-course program was originally designﬁ& as an adjunct to

comprehensive instruction at the central site. It was intended to offer
N i

activities to the eligible-students in or near their schoels, rather

4,
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than {t the 1ess_accessible upper M;nhattan,]ocatioh. Agaprob]emq with
the central site have continued, the mini-course has expanded and become
a major part of the instructional'component. '

The mini-course is given‘for ten weeks at each location, with )
classes one day a week for two hours. A pre-test (see Appendix C) is
admiQistered at the beginning of the first session. Instryction then
begins with a film ent}tled "Uniearning Indian Stereotypes,? which was
produced ir. conjunction with N.A.E.P. Other mini-course activities include:

\/’*geaging and discussing Native American history and legends;

. 1earnin§ about various nations through recordg and tape-recorded
materials;

e instruction in Native American craft-making, including leatherwork,
beadwork, basketry, featherwork, applique, pottery, woodcarving,

metalwork, and other criftes '

e out-of-city da trip;.fof participants:
The actual course content remains flexible in order to respond to
student .interests and needs. According to program staff ;embers, the
mini-clgsses were well attended this year with approxim;te]y 25 students
present each session.

Information on tﬁe.mini-courses is disseminated through the N.A.E.P.
newsletter and by flyers to the families of Native American children who

have expressed ﬁéterqst in the program. During 1983-847 mini-courses '’ >

were of fered at the following locations:

Queensboro Pup]ic Library Bronx Barnes Library .
89-11 Merrick Blvd. 2147 Barnes Avenue ‘
Jamaica, New York - Bronx, New York

Office of Bilingual Education . Native American Education Program
131 Livingston Street 234 West 109 Street, Room 507
Brooklyn, New York 10 New York, New York

g | 18 ' -



IN-SCHOOL PRESENTATIONS -

4

Another aspect of the N.A.E.P.'s outreach to the sca%tqred popufation
of Native American children in New‘York City is the program of school
bresentationé. These usually take ptace aé part of a classroom assembly
prdéram jn 3 school attended by Native Americdn SEPQenﬁ§. Programs are
planned in conjunction wita the schoo]ts irstructional staff. Most
oftén, these presentations have focused on Native American history and
culture in New York State. On requést, a N.A.E.P. staff member works
with a c]gssroom teacher by conducting db'activity (a film or filmstrip,

for example, plus discussion) to enhafce the students' awareness of and

.

respect for the cQ]Eunes of Native Amepicaﬁs. This provides an opportunity

» . A
to dispe1~cu1tura] stereotypes which may exist within the schools which

Native American children attend, and to raise the existing level of

_knowledge about Native American history and culture. ,Information about

-

the program is also provided. During the 1623-84 acadéﬁid‘year, 31-

. . P :
school présentations were made. ¥

i

TUTORING AND INDIVIDUALIZED ASSISTANCE

In the past, students were tutored in a variety of academic subjzcts,
either at the central site or in their own homes. In 1983-84, staff

members could only provide individualized assistance at the central site

. to students who were engaged in school projegts on Native American

topics. The program reported that four students received tutoring
services during the year. This was mainly the responsibility of the
senior school/neighborhood worker (librarian) but any staff participated

if their own expertise was relevant to the students' needs.

~]11-
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SPECIAL ACTIVITIES

A variety of special activities were programmed in conjunction with
\J ' (99

=

the instructional program, some as part of'miﬁi-course activities.
'Twe1Ve field trips were made to such places as the Shinﬁecock Résekvation
on Long Island, the maple sugar ceremony at Ward/Pound Ridge Delaware
Indian Reservation in Cross River, NE%—Xork,‘the Thunderbird Dance
Recital, the Philadelphia Pow VYow, the Clear watér 8160p Festival on the
Hudson éiver {Native American themes), the Museum of the American

Indian, the Museum of Natural History, the New York Aquarium, and

several movies at the New York Pubiic Library.

Summer Activities P

During July and August, the N.A.E.P. presented a six-wegk program
for '35 students, pre-kindergarten to grade 12. Activities were held at
the regular nrogram location and included instruction in trgd%tional.
Indian crafts, singing, history, and dancing. Field trips were organized
to»participate in different cultural activities (e.g., the Philadelphia

Pow Wow). ' . . .

-12-
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.. NON-INSTRUCTIONAL COMPONENT _

. ) \y
An overview of the non-instructional component of the Native American

Education Program is given in Table 1. A1l positions are‘funQESbe

[}

Title IV,

LIBRARY RESOURCE CENTER ' ‘ : .

During 1983-84, the Yibrary/resource center continued to expand:
The present cé]]ection of books catalogued under the Dewey Decimal
'System contains nearly 1,450 volumes, 20 films, and 57 filmsgripé.
These cover a wide range of Native American subject areas such as
history, politics, legends, biographies, and crafts. Of special note is
a growing ;e1ection of 9ooks about Indian women. There are books
covering varioQi/pribal nations throughout the United States, Mexico,
Canada, and South and Central America. A vertical file, journals, maps,
audio-visual materials, and a small collection of Native American
artifacts are a1s§ avai]&b]e to students who are encouraged to do ~
research on their own nations. The library coordinator has tried to
identify books and other mater%a]S most relavant to today's Indian
children in urban ar;éé such as New York City. Students are also given
substantial support with library and research skills.

The library coordinator has successfully undeftaken the task of
revitalizing the center after vandalism in earlier years had depleted
the collection. The resource center is an attragtive, well-equipped
place to Tearn and study. As part of an effort\to document Indian

history in the New York City area, the library coordirator has been

investigating and recording accounts of elderly Indians who lived in the

-13-
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TABLE 1 <;i::)

-

Non-Instructional Component of N.A.E.P. N
-' . \

Non-Instructional ‘ Staff Member - Number
Component Responsible of Staff
Library/Resource Senior School/Neighborhood
Center Worker (Librarian) 1
Curriculum Development Senior School /Neighborhood

Worker i o1
Supportive 8Services Senior Schoo]/Neighborhood

Worker (College Counseling) 1
Staff Development Project Director ) 1
Parental & Community School/Neighborhood Worker <1
Involvement (Home/School Liaison)
Administration & -
Supervision Project Director : 1
Other Student Intern (clerical) 2

(part-time) .

Note. The total full-time staff consists of 3 persons: 1 project director,
1 senior school/neighborhood worker, and 1 junior school/neighborhood worker.
Some staff members fulfili multiple functions, as shown above.

-14- °
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conmunity. These have become a unique addition to the N.A.E.P. collec- a
tion. In addition, the coordinator ed}ts a newsletter, to disseminate
information about upcoming eventsuand discuss new additions to the

- Iibrary/res;hrce center. =

Seven ciasseg (elementarfy gna high school) we;e taught at the.

resource center. The coordinator also held-.two training workshops fdr
70 current_an&~35 future tedchers on such topic§‘§§ stereotyping in
children's Literatgre, and several workshops for college students on

v

Indian“¢tereotyping. . - .

During the year, the project director estimated that 540 people used
. the resource center, including Native American students and parénts, and

A

about 200 outside researchers. 'Several of these were repeat visitors.
As an indication of the strength of the program, the librarian stated
that staff people from di'fferent institations (e.g., Natiye Americans
from Canadian schools, staff persons from the Museum of the American
Indian) came to use the library. §ome~of the reasons for vi;iting the
center indicated in éhe guest book by its users are as follows:

~

: . -~to do research on American Indian culture and materials for
curriculum;

--to see a film on Mohawk basket-making;, ~

--to do undergraduate research on American Indian education;

- ’ --to research ideas about Native American life;

--to do research on Indian literacy and the American Indian
labor movement.

CURRICULUM DEVELOPMENT

While N.A.E.P. has had no curriculum specialist this-year,.efforts
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I
to continue enriching the existing curriculum at the elementary and high

school levels have been made. This year spec1a}(attent1on was directad
t; complete the curr1cu1um unit on American lLndian women . The curriculum
was completed and included btpgraph1es of successful American Indian
women whose lives and achieQements in an urban society are ‘of great
importance to young American Indians. The curriculum also focused on

career orientation and alternatives available to Native American students

today.

%
*

The 11brary resource center staff members maintain contact with
various sources of current céﬁrlcular mater1als developed for Native
Americans, and themse]ves engage in the development of materials for

this student population. A . .

SUﬁPORTIVE SERVICES -

other types af guidance and referral §efvices. _The school/neighborhood
L .

The senior school/neighborhood worker provides college guidance to
brégram students, while tﬁe junior school/neighborhood worker provides
workers first establish contact with students at their schools. After
acquainting students; teachérs, and parents with the program, and
distributing app]igations, tﬁé workers maké.fol]ow-up phone calls to
those who express interest in the program. At this point, arrangements
may beumadegto visit a stud;nt's home to provide information or advice.

Frequently, parents and students call the center to request suppor-
tive services related to academic or fahi]z problems, or for college
counseling and career guidance. The school/neighborhood werkers are

-

uniquely qualified to provide these service$ since they serve as role-

- . "16‘ . > e
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e * to introdyce families to the futoring services provided

%médelé to Native American students who may doubt their ability to "make

. ~ Land
it" in college or a career..

5 Duriné 1983-84, contacts with families served a variety of purposes,

tneluding the following: T
e . { .
- * to provide truancy and drop-out counseling;

* to provide information concerning college and scholarship
Qgportuﬁities for Netive Americans;

« to help families learn about and use the resources of other
Indian ‘agencies and associations;

+

by N.A.E.P.;

e to provide information about vocational and job training
programs; -~

o to encourage parent participation in the education of their
children.

STAFF _DEVELOPMENT

N.A.E.P. staff.members participated in varied activities intended to
enhance their professional skills and abilities. In éome cases, films,
tapes, and slidesldocumenting these activities were made and have bécome
part of the resourée center collection. They are available to N.A,E.P.
staff visitors, and program participunté. '

This year, Peggy Standing Dger conducted a series of sessions for
staff to develop craft skills and curriculum. The entire staff also

participated in ysekly planning meetings, and the project director

attended th= moﬁth]y staff meetings of the Office of Bilingual Education.
"
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PARENTAL INVOLVEMENT

Parent and community %nvo]vement through the M.A.E.P. Parents'
Committee is a vital part of the program. Its ten members take an
active role in steefing the program and are consistently supportive of
its aims and goals. The project director presents reports on program
activities to the committee which meets for three hours approximately
once a month: The committees's role includes:

e recommending and approving program staff, including -
the project director;

» authorizing program expenditures;

e setting program priorities relative to scudent needs;
» evaluating the program and its staff; and

e planaing future activities.

Parents participate in-training activities specifically planned for
them. The program offers workshops intended to develop skills in
feather work, finger weaving, and 6ther crafts. Parents are encouraged
to share the skills acquired through the workshops with their children.
This year, two of the workshops wé>e combined with the Parents Committee
meetings.

Parents also participated in the aforementioned field trips and

special activities for program students.

[
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VI, CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS

/N

. In 1983-84, as in prior years, the Native American Education Program
has had to contend with limijtations imposed by its location qnd by a
further reduction in staff. Its funding is I{mited~ while its scope of
activities is broad; "Its target population is both difficult to identify
and scattered throughout the five boroughs of New York City. Staff
members have demonstrated a strong commitment to project goals by
continuing to seek new and creative ways to surmount these obstacles.

The staff's efforts, the1? craft skills, their networking and counseling
abilities, in-addition to thé mini-classe$ and program library, all
compr?%e the program's major strengths.

The program location and the restricted hours during which the
center can operate continue to be majof problems. The site is closed at
those times when students and their families would be most likely to
visit and it is distant from the areas in which target students live.
Although the program has had the participation of parents in its advisory
comittee and in workshops conducted for parents, it has been unable to
meet its goal of attracting a substantial number of parents to program-
sponsored activities. The mimi-courses offered at various sites throughout
the city appear to be a good way of taking the program to its target
population; attendance in these courses was high.

N.A.E.P. stafﬁ;meﬁbe;s have spent considerable time and effort in

developing an excellent resource ceater as a pleasant and well equipped
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place to learn and study. They have @eveloped materials for reference,'
tutoring, and culturally-related inst?ucp{onéﬁ-acﬂﬁvities. Thus, they
have achieved a major program cbjective. K

Through its workshop and mini-course offerings, N.A.E.P.'has promoted
an awareness of Native American cu]ture§ among §chool bersonnel and
Native American families. By disseminating information in the schools
about the Naéive American heritage and developing instructional materials,
it has he}ped target students to develop a positive self-concept and
pride in being Native Americans. Through a newsletter, it has informed
the Native American population, widely dispﬁrsed throughout New York
City, about-available services, brograms and aétivitieé. Thus, the
program has contributed to reducing a sense of isolation among Native

American students and their families, and to.creating a sense of community

within a large cosmopolitan setting.
&

RECOMMENDATIONS

1. As had been recommended in previous evaluation reports, the
deficiencies of the current site strongly suggest thaE/g;ogram staff
gise the highest priority to its search for alternatiye quarters. The
program site must b& geégréphica]]y more accessible to students and
remain open for longer hours. A more accessible location {such as mi d-
Manhattan) would greatly improve the possibilities for student participa-
tion and parental involvement in program activities;

2. The process used to identify Native American children in the
schools might be modified to reach a greater number of target students.
Reportedly, only ten percent of éhe total eligible population has been
identified. There is a need for closer coordination with American

-20-
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Indian organizations in.New York City, such as the American Indian
Museum, thg American Indian Community House, the International Iﬁdian
Treaty Council, the foupaation for the Community of Indian Arkists, and
= the American Indian Art Ga]]ery to increase thg'population reacﬁed by .
program services: These agancies might assist thg project by, locating
anh referring Native American §tudent§l k
~ 3. ,The program migﬂt reformulate its objectives based upon a
priority of heeds to be addressed, but also on a realistic sense of-what
can ‘be accomp]%shed with limited staff. A more focysed scope of program_
activities might be a possible sb]utipﬁ;toisomg of the current diffiéu]ties

[ . -
experienced by the seemingly overextended program staff.

4, Since the satp]]ite classes”are an effective me;;;\gt&QSEFhing

N . b
Native American students throughout the ¢ity, these classes shoufﬁ be

continued anQC if funding and staffing permit, expanded.
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: . . APPENDIX A ' - s

OEPARTMENT OF HEALTH,
~ ORRICS OS IOUCATION
WASHINGTON, 3.C. 20202

SOUCATION, AND WELFARE

INDIAN STUDENT CERTIFICATION
’ ~ {Pare A, Indian Sducstion Act)

SDAM APPROVED
skoac NO. R 43
ARPRQVAL EXPIRES &/80

{n order :9 1oc1v Joc 1a sntitlement Jant qndee Part A of :he indun
S4ucation Avs. vous scnool. disTict . must datermune the aumoer of
{nd1an caslaren enrolled i ity schoois.

Ay chdd wno mests the followny desfution {rom the [ndian Educas
wn -\c' may oe ounted (or Qs puUIPose. N

'tmmn means.. "y .n;xmdual who (1) s 3, memoer of 3 inbe,
sand, or other ommud goup of lndnn@udm; chote tbes,

bands, ot youps (arminated swics 1940, and\ thoss recognized 0y
State in which they teside.- ot who i3 3 descsndant, in the (irst of
second degeee, of any such member, O (2) ts considered by the
Secratary of the Interior to bean {ndian lof any pumoa. or (3)
an Eskimo oz Aleut ot other Alaska Natve...”.

You are not required to ubmit Mg form. However, nfvou dio:

mmmmtu.ywduldamozb.mnudmm
unduPaﬂAofmolmm Education Act

NAME OF TLIGIALE ca-m.z

AQORMESS ([nciude numier, sarees, City. State and ZIP code) /

PART | - MEMBERSHIP INEQRMATION «

WHGO IS A VEMEER Of A TRISE, SAND, QR 'QTHER QRGANIZE
ANSWER THE QUESTIONS SOR THAT FEREON

1.0 CHILD MIMSELE/HERSELE 2.0] NATURAL PARRNT [ancesion
R THE NAME Of THE PARENT OR GRANOPARENT

if YOU CHECX 80X 2 OR 3, ENTE
T
\%’A

D GACUR OB INOIANS? CHECK ONE Of THE BOXE3 BILOW ANI

1st degree) 3.0 naTURAL enauouatm (ancestor, 2nd de

X WHAT IS, THE NAME QB THE TRIGE, SANC, OR QTHER

-
~

SRGANIZED GROUP OB INOIANS?
S

~ . oy

3. COMPLITE COLUMN 1 OR COLUMN 2. THE TRISE,
cowmsn you selecs)
COLUMN 1
O supEARALLY ‘AECOGNIZID
-t esxmo ALSUT. on OTHER A:..lsmm NATIVE

‘

COLUMN 2
CINOT FEDERALLY RECOGNIZED

CITerMINATED
C:Is'r.«n RECOGNIZED, 8Y THE STATE OF

;ngn ORGANIZED cnow

C. WHMAT IS THE INOIVIDUAL'S MEMBERSHIP NUMBER? (Where applicable)
] enmoLcmenT NumsgR (] ALLOTMENT NUMBER ] oTHEm (Explain)

N CH(CX ong, THIS IS AN

.

C.1. 1S THERE AN ORGANIZATION wWHICH MAINTAINS MEMBEARSHI® OATA FOR THE TRISE,

GROUP? ™ g I no

BAND, QR'QTHER ORGANIZED

1

2. 18 “YB8*~ GIVE THE NAME AND ADORE3S OF THE QRGANIZATION

NAME OF THE OMGANIZATION

-
1

uuo OR OTHER ORGANIZED GROUP 18: (Check all the boxes that apply l
:
|
.
i

ADORESS

TXPLAIN HMOW THE PERION INOICATED MEETS THE OEFINITION os

INOIAN GIVEN AT THE TOP OF THIS FORN

iR ..~°n.
1
‘ \: PART |l = SCHOOL INFORMATION
{Print the name ofethe puol!c school the child now artends and enter the child's frade level below)
NAME OF SGHOOL ‘ ~AQORESS (Ciry and State oNLY) GRADE
' LY
l * PART 1l - PARENT INFORMATION
< :
SIGNATYRE OF AAAENT ADORESS | oaTE

_ FRICERSTAND :hat fatsifica-
G K information on this (orm

s subject 20 pcmlty under iaw.

[
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
Qrrice or BILINGUAL EOUGATIGN

- NATIVE AMERICAN EQUCATION PROGRAM
234 WCST 1Q9TH STRELT — ROOM 307

APPENCIX B

t NCW VORK, N, Y. 10538 .
663-4040 ~
AWILCA OATA . . a - ) " WANDA HUNTIR
QingITOR . . - - Pegurer DincoToN
- g
- : - MEMORANDUM
TO: Parents of Native American Students in New York City Public Schools °

FROM: . Wanda ‘Hunter, Project Director J”L;dL
“RE: ‘Needs ‘Assessment

DATE: . December-2, 1980

»

* «

The Native American Educatiéngrpgram Is conductiné 3 Needs Assessment in comﬁliancc
with Section 186.6 of Public Law 92-318. . h

Please takes time out of your busy schedules to complete the enclosed Questionnalre -
and return it to our office in the stamped, self-addressed envelope provided, on or
‘before Dacember 13, 1980. The data on the questionnaire is confidential and will be
used“not only to mast the requirements of the Federal Government but, more important-
ly, to batter meet the special educational and cultural needs of your children during

1981-82.

. Parents of more than one child in publ ic school, piease complete the quegtibnnaire
with all children in mind. ) .

~

| f you have any problems filling out the questionnafre,.do,not hesitate to call me or
Barbara Miller between 9:30 and 5:30, Monday + Friday. Our number is 663-4040. -

Thank you for your cooperation.

{ *
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e quéstions below pertain to any children registered in public scheols, Please
rovide specific information whenever possible. If you need more space for an explan=

‘.‘

tion, pléase indicate,so on the front and use the back of the questionnaire. Use the
same number on the béd‘ as the number of the question you are responding to.

How many children do you have enrolled in school 7

2. Do you visit the schools for Parent/Teacher Conferences? YES NO
3.4 Do you know about the Native American Education Progrém's S,
_=Parents' Committee meetings? ° YES NO
Lk, Have you attended any Native American Education Program's
Parents' Committee mesetings? YES NO
5; Hew do you feel about attending Native Américan Parents' )
’ Commi ttee, meetings? . ‘
6. Do you know the members of the Native American Parents' Committee? YES___NO
7. Which lnd?aﬁ communities have you visited?
"
8. Do you know any other Native Americans in your community? VYES NO
d. Does your child know about his/her Indian heritage and culture?
A great deal A little_ Nothing__.(Check one)
10. Do you feel it is important for yghr child to know his/her Native American history
and heritage? YES__ NO_.
11. tiow do you feel further knqwledge about your child's Indian heritage would affect
nis/her schcol experience?
12. What do you feel is mos t [mportant far your child to learn about his/her Indian

Heritage? Please evaluate on a scale of 1-10, with 10 the higaest priority:

Basic Native American values ’ ' 1
History of own Nation ]
History of many Nations .
Crafts of own Nation ~
Crafts of many Nattons ' v .

Songs, dances, leg§§3§ of own Mation ) .

Songs, dances, legendS of many Nations i
Language of own Nation

Languagesof ather Nations ) R
Current events of own Nation :
Current events of many Nations
Srher (Please specify)
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3. What instruction does youf child receive in school pertéiningpto his/her
* Native Amarican herigage, history and/or culture?

g \ N i v

%

& . \ . * -

4. What suggestions }Q you have for integrating Native Amemican history/culture into
your child's academig studies?

M .

-

5.  How are Native Americans portrayeé in your child's texts and school mate}ials?
" Positively with goed understanding__ Negatively with no undarstanding
Not gortrayed at all _ (Check one)

6. Are any materials included which are written by Native Amer?cans? YES___NO
: If yes, would you please name them? ‘ ’

Is there a section in the school library about Native Amerjcans? YES__NO

7.
18. Ars there any Indian teachers in your child®s school? -YES__ NO____
lsf Does your child have an Indian teachqr? YES___NO
0. Does your child's teacher/guidance counselor know that he/she Is Native. American?
.YES NO How hashthis affectad your child's school experience? )
» 3
21. Do yéur child's classmates know that'he/she is-Nativa Amsrican? YES__ NO___
. How has this affected your child's relationipips with his/her classmates?
22. How would you rate the fbllow!ng school~related problems with respect to your child?

;

SER10US SLIGHT |NO PROBLEM| DON'T KNOW |
ébsenteeism .
Oropping out
L;w motivation .
Self-Concept
—

Isolation from other Indian children

Conduct problems or misbehavoir

Making or keeping friends

\}ow scores on standardized tests

W acaaemic grades




‘g

3? | f your child needs academic tutoring, do you utilize his/her school's tutorial
services? YES__~ NO___ - .
4, 1Is your child planning to continué his/her education or training after high
school graduation? YES__ NO__ OON'T KNOW -
|f yes, please elaborate on the type of study or training selected.

5. OS\you feel your child would benefit from a career guidance sarvice designed
specifically for Native American students? YES___NO____

L

6. How do you feel the Native American Education Program can combat the stersotyping as
portrayed in the media (T.V., movies, newspapers, atc.)? . ﬂ

—

7. Check off the types of crafts your child would be intarested in: Feaiherwork
Beadwork _ Weaving__ Leatherwork__ Woodwork___Other ‘ T

8. Do you feel it is importsnt for your child to rece{be individualized instruction in
any of the above areas? Please list as many as desired.

%

29. Has your child ever participated in thg Native American Education Program? YES__ NO__
If so when? 1977-78__ 1978-73___1979-80___1980-81___. : - T

30. If answer to Question 29 was yes, which components were utilized? .
History classes__ Tutorial services__ Hame/sciool Liaisons__ Culture instruction
Resource centaq___]n-school presentations_ College entrancs service__ Other (PIE;EB-

speci fy)

31, |f answer to Question 29 was No, please check reason. ) , .
Did not know about services Child not interested _Schedules conflict _Too far -
to travel - Needs mat by other Indian organization-Tff~so, which organizatton)

£\

Where would you be most willing to bring your child to participate in the Natilve
American Education Program? Lower Manhattan__ Upper West side__ Downtown Brooklyn
Midtown Manhattan__Other (please speci fy)

L 4

33. What would be a convenient time for your child to participate in the Native American
ducation Program? Aftar school _ time, Evenings___ time. :

34. How can the Native American Education Program better serve your child's educational
and cultural needs? '

AR
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Rosalyn Vallace.
3 NATZVZ AMZIRICAN EDUCAZION PROGRAM

. -~ Phone; 212-653+4Q040"

“T.2 IV RHome/School Liasons are avaiable to assist Indian families who

chllidren of school age with existing or potential problems with school
~,2,,sTudant/ceacnexr relasioashijs,, académic, other special ;roblems).
-~ N ‘

~ease Iili out fhis quastionnaira as cocmpletaly as possible, sa that we can
2T TO Know you and vour Zamily ané bde of service to vou. ALL INFORMATION WIii
I {Z27 STRICTLY CONFIDENTIAL: ©Please fael free to contact us at the address
n¢ Dhone number listed above. We,xe hexe from 9:30 A.M. to 5:30 ?.M.,Monday
axdugh Friday. . ‘ ‘ : 3 '

ANILY NAME: : - ___PHONE:

SIRESS: I . e ' 7212 4

.

. . oot . >
CTEER, S NAME R N . DTRIZAL AFFILIATION:

ATHER,S NANE: - : _____TRIBAL AFFILIATION:

- v

ToZR FAMILY MEVM3EIRS ¢ ' .
Y A%

RIANOR ' - AGEw RELATIONSHIP:

g

CuC0L .ATTINDING:: ” A GRADE: _ MALE FEMALZE:

Jas: AGR: AELATIONSHIP:

GRADE:___* MALE:_____ FEMALE:

NI T ' " AGE: RELATIONSHI?:

L CUO0L ATTINDING: . GRADE: MALE: FEMALD:

. . TOR MORE SPACE,PLIASE USZ BACK
wa/se ol service to your family(i.e.,X.S. counseling, academic tuzorins

o San
ccolore wnformation, otiher)/ Students who gualify may also learn traditional
brilt3 3UCh as oeadwork, leathercrafi, traditional dance aad go $o cuitural
EVEnTtS Such as Pow Wows. : ) .

Py 3

o~

v
L]

lse5 anyone have a skill tiaey would liks to share with us (i.e., beadwork,
‘u ;qugk, axrt, sewing,vpthe:)? . T

r‘ua . »

& . — .

CZ vcu nave felatives or Iriands living inm N.Y.C., who are alsd Native Amcrica

DLEASE Li3T Tae Zamiay aame and address o the back o tals form. Taank vou.
p .




NATIVE AMERICAN EDUCATION PROGRAM COPY AvAILABLE

¥

WHAT DOES A NATIVE AMERICAN (AMERICAN INDIAN) LOOK LIKE?

7" WHEre Do NATIVE AMERICANS LIVE?

3, How DID THANKSGIVING START?

'-, “'Q - - - ) ' b
~ , ‘W '7
4, WHY DON'T INDIANS CELEBRATE THANKSGIVING!

o~ : .
5. WuaT InDIAN NATIONS ARE FROM NEw YORK STATE?

A
13

6. WHAT KIND OF HOUSES DID THE IROQUOIS PEOPLE LIVE IN?

i

7, MWHAT- ARE [THE THREE SISTERS?

8, WHAT 1S LACrossg?
9, Name soMe PLaIns iINDIAN NATIONS,

A

-

. .
4

10, WHY WAS THE BUFFALO SO IMPORTANT?
- ‘ e

~

" 11, WHERE DID COLUMBUS THINK HE WAS WHEN HE LANDED IN THIS COUNTRY?

Q ..
ERIC WHAT IS YOUR NAME?

472 tliiaem Amames ADE VAIL TM7

Qo
o 14

~ SeHooL?




